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                                                                           Executive Summary 

 

In our commitment to build on our successful reopening of schools, AcadeMir 

Charter School West will continue to promote parental choice while ensuring all 

students make adequate academic progress. We as a family of schools feel that 

offering a continuity of educational programs, services and opportunities for all 

students is paramount to student academic achievement. As such offering high 

quality education and remediation services to all students, but most importantly 

to the most vulnerable populations such as ELL’s, Students with Disabilities, low 

income families, migrant families and homeless populations is critical to   

maintaining and addressing achievement gaps which have been intensified by 

this crisis and is the focus of our Spring Educational Intervention Plan.   

 

AcadeMir Charter School West has developed and set in place systems and plans 

to continue to offer Brick and Motor five days a week all the while following 

appropriate recommended guidelines from Florida Department of Health and 

local authorities. We are committed to follow all proper social distancing 

regulations to keep all students and faculty safe while in the school building. The 

following building upgrades, changes and systems have been implemented at 

all school sites to ensure the safety of our students and staff: 

 

• Installed desk shields for all student desks. 

• Installed cafeteria table shields, so that students can safely eat in the 

cafeteria while not wearing their mask and be able to socially interact with 

other students while properly practicing social distancing. 

• Provide face masks and face shields for all students and staff to wear while 

in the school building. 

• Installed emergency stations equipped with masks, gloves, hand sanitizer 

and thermometers throughout the building. 

• Use of contactless Concierge sign-in and out of school, making this a 

completely contactless and safe experience. 

• Installed contactless thermometers which are in the main office lobbies for 

any adult visitor coming into the school building. 

• Installed contactless hand sanitizer machines in the main office for visitors 

entering the building to use. 

• The main office counters have new glass enclosed windows, limiting staff 

and visitor contact. 

• All students will be issued IDs with a scan code, which will serve as a safety 

measure but also allows students to scan their card with our new 

contactless lunch scanner. 

• We have also installed cameras and speakers in all classrooms so that 

students who choose to participate via remote learning can do so 

synchronously as if they were learning in the traditional classroom. 

• Implemented monthly deep school cleanings to be done by a professional 
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company and/or on an as needs basis. 

• Have social distancing signage in the main office, hallways and shared 

spaces. 

• All schools will continue with rigorous daily cleaning protocols. 

• Trained staff members on site that are COVID-19 Contact Tracing Certified 

to ensure students and staff who are suspected or confirmed cases can be 

reported and handled immediately to stop any potential spread, providing 

parents, students and staff with peace of mind. 

 

These changes and upgrades to the school buildings have been done to ensure a 

continuation of educational services for all families who wish to educate their 

children in a brick and motor school setting full time. More detailed information 

can be found in our AcadeMir Charter Schools Spring Educational Plan. 

 

AcadeMir Charter Schools is committed to providing options to parents and while 

our plans remain fluid during these unprecedented times, we are committed to 

keeping our schools open 5 days a week, as the most viable option for parents and 

students. Our decisions and approach has been driven by the need to address 

learning gaps and offer struggling students the opportunity to return to the school 

building all the while continuing to offer academically proficient students an 

innovative learning model through Live Remote Learning. On July 15, the 

Governing Board of AcadeMir Charter Schools voted to offer parents an 

innovative educational model that would offer a full array of educational services 

for all students. Parents and guardians have been encouraged to review the 

choices carefully to elect the model that best meets their family needs, with the 

understanding that if a student is failing to meet grade level proficiency, they will 

be required to return to the traditional school setting. 

 

These are the options available for selection for school year 2020-2021. 

1. Brick and Mortar- Physically on campus Face to Face Learning five days per 

week (At School Only - adhering to CDC health and safety guidelines, all students 

will be required to wear mask and face shield provided by the school). 

 

2. Live Remote Learning – Learning remotely from home in synchronous with face 

to face instruction. (When possible in school days for assessment and/or targeted 

instruction). 

 

All options require students to have a full day of instruction five days per week. 

Both options will provide synchronous instruction equitable to face to face 

learning. Thus, parents have been advised whichever instructional delivery 

model they choose students are required to participate and attend school daily 

from bell to bell as if they were in a traditional school setting, meaning from 8:30 

a.m. to 3:30 p.m. All course offerings will continue to meet all state and district 



iv 
 

required seat time for equitable education across all models. We have given 

parents the option of selecting their child’s instructional delivery model on a 

quarterly basis as we understand that conditions may change, parents’ needs, 

and family circumstances may also change. Once parents make a selection, 

they understand if at any point during the school year they can request to return 

to school for the Brick and Mortar Model, similarly if at any point the school 

administration determines that a student is not making adequate progress they 

will be required to return to the brick and mortar model. However, if a Parent 

chooses to remain in the remote live instructional model they will have to sign 

and acknowledge their intention of having their student remain in remote live 

instructional model. 

Parent Communication 

To ensure we keep our families and stakeholders informed AcadeMir Charter 

Schools has created class websites designed to keep parents and students up-

to-date of daily and weekly class assignments, class resources and direct links to 

parent portal where parents can access daily grades, interim reports and report 

card grades. In addition, AcadeMir Charter Schools is also committed to provide 

parents with monthly progress reports for those students who have been 

identified as students who are not making adequate progress or at risk of failing. 

As such, students will be placed on a Progress Monitoring Plan, which will allow 

for tracking of student progress, addressing students’ needs in a timely manner 

and provides ongoing parental communication. 

 

Synchronous Instructional Delivery using Google Suite 

To effectively implement a synchronous model of instruction in each of the models, 

AcadeMir Charter School will continue to use the Google Suite platform. This allows 

us to offer an equitable instructional program to all students so they may access 

daily curriculum through one, single sign-on. The Google Classroom is a blended 

learning platform that enables teachers to create an online classroom in which 

they can manage all instructional resources and student work products. With 

Google Classroom, teachers can: 

• Streamline how they manage classes. The platform integrates with Google’s 

other tools to digitally organize, distribute, and collect assignments, course 

materials, and student work. Teachers can also post an assignment to 

multiple classes or modify and reuse assignments. 

• Communicate with students about their classwork. This platform is used to 

post announcements and reminders about assignments, and it's easy to see 

who has or has not completed their work. Teachers can also check in with 

individual students privately, answer their questions, and offer support. 

• Give students timely feedback on their assignments and assessments. Within 

Google Classroom, it is possible to use Google Forms to create and share 

quizzes that are automatically graded as students turn them in. 

• Teachers, staff, students, and parents can use Google Hangout Meets for 
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video conferencing meetings, audio conferencing, webinars, meeting 

recordings, and live chats. Google Meets can support the school’s Spring 

Educational Plan of schools by facilitating the following activities: 

➢ Virtually offer live remote learning instruction as educators to continue 

teaching onsite, offsite, present or record lessons, and assist groups or 

individual students virtually. 

➢ Offer virtual remote interventions, tutoring, counseling and/or offer 

related services (i.e., Speech and Language). 

➢ Provide IEP/504 students with accommodations via breakout sessions, 

individual assistance and/or extended time. 

 

 

Students Performing Below Grade Level: 

AcadeMir Charter School West will identify students at risk for poor learning 

outcomes, monitor student progress; provide evidence-based interventions and 

adjust the intensity and nature of those interventions depending on a student’s 

responsiveness; and subsequently being the process for identify students with 

learning disabilities or special needs. The MTSS/RtI implementation at the school will 

contribute to more meaningful identification of learning and behavioral problems 

improve instructional quality and provide all students opportunities to be 

successful. The school wide MTSS/RTI model will have the following essential 

components: 

• A school-wide multilevel instructional and behavioral system for preventing 

school failure, screenings, progress monitoring, data driven decision making 

for instruction and movement within the multi-level system. 

 

 

Each one will be classified under one of the three levels of prevention: 

 

• Tier I is school wide research based core instructional and behavioral 

methodologies, practices and supports designed for all students provide the 

foundation in general education. 

• Tier II consist of supplemental instruction and interventions that are provided 

in addition to and in alignment with core instruction and behavioral supports 

to targeted groups of students identified as needing additional assistance. 

These interventions are developed in response to targeted goals based on 

a student’s level of performance in comparison to peer or grade level 

performance. 

• Tier III is targeted for those students that require intensive instructional or 

behavioral intervention in addition to and in alignment with core instruction. 

At this tier, instruction and intervention intensity is reflected in increased 

frequency, greater duration and/or more individualization to assist the 

student in making progress to a targeted instructional goal.
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AcadeMir Charter Schools will utilize a continuous process of data analysis in an 

effort to make sound instructional decisions. Administrators and teachers will utilize 

data to identify students’ academic strengths and weaknesses through a 

systematic approach of collecting ongoing progress monitoring data that will 

allow for more focused instructional interventions. Students’ progress will be 

assessed by the Florida Standards Assessments (FSA), SAT 10 K-2, the Next 

Generation Sunshine State Standards Assessments Science and EOC’s on an 

annual basis. The School generated assessments, and program-based assessments 

such as I-Ready, USA Test Prep and other data will be derived from formal and 

informal sources in order to support data driven decision making. Curriculum 

based assessment and informal assessments such as student work product, written 

work, portfolio and project based assignments are examples of data that support 

data-driven decision making when determining adjustments to instruction, 

individual student needs and school wide improvements. All data sources are used 

concurrently as per the Florida Continuum Improvement Model. 

 

AcadeMir Charter School West will follow placement and promotion procedures 

in accordance with the MDCPS Student Progression Plan. Students must meet 

specific levels of performance in reading, writing, mathematics, and science in 

order to be promoted. Students not meeting the performance levels will be placed 

on an academic intervention plan to assist the students in meeting expectations 

for proficiency. Student performance will be evaluated and reported based on 

mastery of standards to determine a student’s eligibility for promotion. 

Consideration will be given to student achievement in: 

 

Progress monitoring Assessments (i.e., I-Ready Diagnostic Assessment) 

• Classroom assignments 

• Daily observations 

• Standardized tests, State Assessments and other objective data and 

anything else listed in the MDCPS Student Progression Plan. 

In accordance with Section 1008.25, F.S., The specific levels of performance on the 

FSA required for grade 3 reading must be attained by the end of grade 3 for 

promotion to grade 4. Grade 3 students who do not meet the criteria for promotion 

on the FSA ELA must be retained unless exempt from mandatory retention for good 

cause as specified in paragraph 6(b) of 1008.25, F.S. No student may be assigned 

to a grade level based solely on age or other factors that constitute social 

promotion as per state legislation. If legislation changes for the 2021-2022 SES will 

make all changes needed in order to implement the law. 

Placement and Promotion of English Language Learners – Placement of a student 
who is ELL will equal the time required by a non-ELL student to access the ELA 
program. Promotion for an ELL student and an ELL student with disabilities is to be 
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based on the student’s performance in the dominant language while the student 
is in the process of becoming independent in English. Retention of an ELL student 
requires the review and recommendation of the ELL committee. Retention of a 
student with disabilities who is also ELL requires the review and recommendation of 
the IEP team. Language Arts through ESOL instructional time for ELL students must 
be equal to the time non-ELL students are required to participate in the regular 
English language arts/reading program. 

Placement of Students with Disabilities- the Individualized Education Plan derives all 

placement and promotional decisions of students with disabilities. Individual 

student needs as well the least restrictive environment will be the determining 

factors in placement. The General Education classroom will be the first 

consideration for all students with disabilities and no decisions will be outside the IEP 

Team Meeting. 

 

Student Attendance 

 

All AcadeMir Charter Schools will continue to document daily attendance 

regardless of the instructional delivery model. Teachers will take daily attendance 

through the Pinnacle Electronic Gradebook and the attendance manager will 

export daily attendance through the Miami Dade County Public Schools DSIS 

platform. 

For students participating via remote learning, teachers will take daily attendance 

via daily Google Meet sessions. Teachers will then follow the same policy for 

documenting attendance using MDCPS Pinnacle Electronic Gradebook. All 

absences will be recorded as “A (Absence Excused), U (Absence Unexcused), T 

Tardy Excused), TU (Tardy Unexcused). Students who are absent will be afforded 

the opportunity to complete make-up work as needed pending the proper 

excused absence documentation is submitted. 

Should a student arrive late to the school building or remote learning after 

attendance has be uploaded, a correction will be made by the attendance 

manager the following day. Attendance corrections must be made on the school’s 

platform (Pinnacle and Google form and in DSIS). 

We will continue to monitor school attendance and ensure that a “good faith 

effort” is made to reach out to parents/guardians of those students who have not 

"logged on" online or arrived to school. 
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Grading 

AcadeMir Charter Schools will continue to follow the MDCPS guidelines and policies 

for traditional grading. Student work assignments will be officially entered using M-

DCPS Pinnacle Gradebook. Teachers will be required a minimum of two grades for 

core classes and one grade per week for special area classes for elementary

 

Professional Development 

AcadeMir Charter Schools will participate in professional development 

opportunities on two Professional Development Days January 22, 2021 and March 

26, 2021 to ensure effective implementation of all instructional model. All 

professional development opportunities offered for Spring 2021 will be developed 

with an ongoing, intensive and comprehensive design with the goal of continued 

education for all educators to improve their effectiveness in maximizing student 

engagement and overall academic success in all learning modalities. In addition, 

the professional development opportunities will address the specific needs of 

struggling students, interventions, tutoring, and extended learning opportunities. 
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AcadeMir Charter School West School 

Day Hours 
7:30 am– 4:30 pm 

 

Grade Level Instructional Start 

Time 

Instructional End 

Time 
Kindergarten – 1st Grade 8:30 am 2:30 pm* 

2nd – 5th Grade 8:30 am 3:30 pm* 

Wednesday is Early 

Dismissal 
Kindergarten – 1st Grade 8:30 am 2:00 pm 

2nd – 5th Grade 8:30 am 2:30 pm 

Extended School Day (Monday-Saturday) 

Lowest 25% Tutoring 3:30 pm 4:30 pm 

FSA Academy 3:30 pm 4:30 pm 

Writing Academy 

(Saturday) 

 

9:00 am 

 

11:00 am 

 

Science, Lowest 25% 

Tutoring 

 

7:30 am 

 

8:30 am 

* AcadeMir Charter School West offers an extended school day, offering students an 

opportunity for interventions and/or enrichment. 

 

• Remote Leaning Students: Students are to be logged into Google Meet by 8:30 am, 

if they are not, they will be marked tardy. If student arrives after Attendance is taken, 

parents must complete the tardy form located in the Homeroom Teacher’s Google 

Website. 

• Brick and Mortar: Students are to be seated in class by 8:30am, if they are not, they 

will be marked tardy. 
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Spring Intervention Plan: Brick and Mortar & Live Remote Learning 
* Students are required to have a full day of instruction, 5 days per week. 
Building 

Operations 
Description of Spring Intervention Plan Procedures 

Spring 

Intervention 

Plan Start Date 

The implementation of the Academir Charter School West Spring 

Intervention Plan will begin on January 4th, 2021.  

Roles in 

Supporting Live 

Remote 

Learning 

Students: 

• Students must be logged onto Google Meet by 8:30am. 

• Dedicate appropriate time to learning, using the seat time 

requirements per subject area according to student schedule. 

• Check their teachers’ Google Site and Google Classroom for 

information on classes, assignments, resources daily. 

• Ensure that you know your usernames and passwords for 

instructional resources that are accessible via teacher website. 

• Identify a comfortable and quiet space to learn and study. 

• Engage in online learning activities being offered by your 

teachers and/or provided through online resources. 

• Participate in live instructional sessions daily via Google Meet per 

subject area according to student schedule. 

• Submit all assignments by due dates established by your 

teacher(s). 

 

Teachers:  

• Develop high quality remote learning lessons/assignments for 

students that address course standards/benchmarks while 

balancing online learning, volume of work assigned, and 

student/teacher interaction. 

• Provide live instruction daily via Google Meet per subject area 

according to teacher schedule. 

• Use ESOL strategies for English Language Learners (ELL) and 

provide appropriate accommodations for Students with 

 

 

 

 

AcadeMir  

Charter Schools 

Spring Intervention Plan  

 2021 
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Disabilities (SWD) and students with Section 504 plans, to the 

extent practical. 

• Continue regularly scheduled workday that includes, but is not 

limited to, communicating with and providing feedback to 

students, planning and facilitating lessons, providing assistance 

one on one, small, whole group or answering student questions. 

• Provide instructional resources and materials through digital 

learning means such as Google Classroom, 

Wonders/ConnectED, GoMath/Think Central, Science 

Fusion/HMH, Pearson Science Elevate, My Math/McGraw-Hill, 

American History/McGraw-Hill, PLTW, Discover Education, or 

other supplemental instructional resources as needed. 

• Communicate regularly with parents and families regarding 

expectations and student progress; if students are not engaged 

in the lessons and assignments, teachers must contact parents 

and/or the school administration for assistance. 

• Teachers need to record daily attendance using Pinnacle 

Electronic Gradebook. Students who are absent should be 

afforded the opportunity and flexibility to complete make-up 

work as needed if the absence is excused. 

• Teachers will continue to grade student work assignments. 

Teachers will continue posting grades for each marking period 

on the official M-DCPS Gradebook.  

• Participate in professional development and virtual learning 

sessions intended to support distance learning, as applicable. 

 

Families:  

• Assure that a mobile device and internet access are available at 

home. 

• If you have any questions, concerns or emergency please 

contact our school’s main office: ACSW: 305-485-9911  

• Monitor your school’s communications for up-to-date 

information regarding school closures, re-openings, instructional 

continuation plans, and distance learning resources via, social 

media, school and classroom websites.  

• Ensure that your children know their usernames and passwords 

for instructional resources and ensure their full participation in 

remote learning. 

• Maintain communication with your children’s teachers and ESE 

service providers and school counselor(s). 

• Engage your children in conversations regarding assignments. 

• Monitor time spent engaging in online live remote learning. 
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• Support your children’s emotional balance by providing time for 

physical activity and play. 

• Monthly communication will be offered to all parents whose 

students are not making adequate progress. 

• Students not making adequate progress will be encouraged to 

return to the school building for face-to-face instruction. Parents 

may opt out via a written Notice of Intent to Opt Out form. 

 

Grading 

Requirements  

K-5th Grade 

All grading requirements will adhere to district policy and guidelines: 

• Reading: 2 grades per week 

• Language Arts: 2 grades per week 

• Mathematics: 2 grades per week 

• Science K-4th Grade: 1 grade per week 

• Science 5th Grade: 2 grades per week 

• Social Studies: 1 grade per week 

• All Special Areas: 1 grade per week 

 

Weekly 

Instructional 

Seat Time: 

Kindergarten 

Kindergarten 

Subject 
Time 

Allocated 
Subject Time Allocated 

ELA 450 min. Technology 60 min. 

Writing 150 min. Spanish 60 min. 

Math 300 min. Art 30 min. 

Science 60 min. Music 30 min. 

Social Studies 60 min. PE 150 min. 

STEM Lab 30 min. 
STEM 

Enrichment/Intervention 150 min. 

  RECESS 90 min. 

*Remote learning students will receive curriculum and seat time 

equitable to that of students in face-to-face model. 

 

Weekly 

Instructional 

Seat Time:  

1st Grade 

1st Grade 

Subject 
Time 

Allocated 
Subject Time Allocated 

ELA 450 min. Technology 60 min. 

Writing 150 min. Spanish 60 min. 

Math 300 min. Art 30 min. 

Science 60 min. Music 30 min. 

Social Studies 60 min. PE 150 min. 

STEM Lab 60 min. 
STEM 

Enrichment/Intervention 150 min. 

    RECESS 60 min. 

*Remote learning students will receive curriculum and seat time 

equitable to that of students in face-to-face model. 
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Weekly 

Instructional 

Seat Time:  

2nd-5th Grade 

2nd-5th Grade 

Subject Time Allocated Subject Time Allocated 

ELA 450 min. Technology 60 min. 

Writing 150 min. Spanish 150 min. 

Math 300 min. Art 60 min. 

Science 120 min. Music 60 min. 

Social Studies 120 min. PE 150 min. 

STEM Lab 60 min.  
STEM 

Enrichment/Interventio

n 
150 min. 

    RECESS 60 min. 

*Remote learning students will receive curriculum and seat time 

equitable to that of students in face-to-face model. 

 

Extended 

School Day 

AcadeMir Charter School West offers an extended school day to 

achieve student mastery of grade level standards by adding an 

additional 30 minutes to the instructional day. A STEM 

Enrichment/Intervention block has been created to allow all 

students the opportunity to receive additional enrichments or 

interventions to close learning gaps without impacting core subjects. 

Identification of 

at-Risk Students  

AcadeMir Charter Schools will utilize a continuous process of data 

analysis in an effort to make sound instructional decisions. 

Administrators and teachers will utilize data to identify students’ 

academic strengths and weaknesses through a systematic 

approach of collecting ongoing progress monitoring data that will 

allow for more focused instructional interventions. AcadeMir Charter 

School students’ progress will be assessed by the Florida Standards 

Assessments (FSA), the Next Generation Sunshine State Standards 

Assessments in Science, and EOC’s on an annual basis. School 

generated assessments, and program-based assessments such as I-

Ready, and other data will be derived from formal and informal 

sources in order to support data driven decision making. Curriculum 

based assessment and informal assessments such as student work 

product, written work, portfolio and project-based assignments are 

examples of data that support data-driven decision making when 

determining adjustments to instruction, individual student needs and 

school wide improvements. All data sources are used concurrently 

as per the Florida Continuous Improvement Model. 

 

The instructional staff and administrative staff will work together to 

ensure that no student falls behind academically. AcadeMir Charter 

Schools will provide a multitude of instructional strategies through the 

implementation of a Multi-Tiered System of Supports/Problem-

Solving (MTSS/RTI) framework and Response-to- Intervention (RtI) 

methods for students whose assessment results indicate a need for 

further instruction in any essential skill area. This process is successfully 

implemented in all AcadeMir Charter Schools and implemented by 
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all school teams consisting of administrators, parents, teachers, 

interventionists and instructional coaches in order to consistently 

meet the academic and behavioral needs of all students. 

 

AcadeMir Charter School West will identify students at risk for poor 

learning outcomes, monitor student progress; provide evidence-

based interventions and adjust the intensity and nature of those 

interventions depending on a student’s responsiveness; and 

subsequently being the process to identify students with learning 

disabilities or other disabilities. The MTSS implementation at the 

school will contribute to more meaningful identification of 

learning/behavioral problems improve instructional quality and 

provide all students opportunities to be successful. 

 

The MTSS model will have the following essential components: 

• A school-wide multilevel instructional and behavioral system 

for preventing school failure, screening, progress monitoring, 

database decision making for instruction and movement 

within the multi-level system. Each one will be classified under 

one of the three levels of prevention. 

• Tier 1 – school wide research-based core instructional and 

behavioral methodologies, practices and supports designed 

for all students provide the foundation in general education 

and is inclusive of all students. 

• Tier II – consist of supplemental instruction and interventions 

that are provided in addition to and in alignment with core 

instruction and behavioral supports to targeted groups of 

students identified as needing additional assistance. These 

interventions are developed in response to a targeted goal 

based on a student’s level of performance in comparison to 

peer or grade level performance. Instruction is provided in 

small groups and allows for additional time spent on student’s 

targeted deficits. 

 

*Notification of students needing additional intervention support 

going from Tier 1 to Tier 2 will received this parent notification. 

http://academircharterschools.com/PDF/RtITier2Parentnotice2020- 

2021.pdf 

 

• Tier III- is targeted for those students that require intensive 

instructional or Behavior intervention in addition to and in 

alignment with core instruction. At this tier, instruction and 

intervention intensity is reflected in increased frequency, 

greater duration and/or more individualization in order to 

assist the student in making progress to a targeted 

instructional goal. 

http://academircharterschools.com/PDF/RtITier2Parentnotice2020-%202021.pdf
http://academircharterschools.com/PDF/RtITier2Parentnotice2020-%202021.pdf
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*SST meeting will be held with parents, teachers, ESE program 

specialist and school counselor to receive consent for placing 

student in Tier III interventions. Teacher will submit Multi-Tiered system 

of Support (MTSS)-Request for Assistance RFA 

http://forms.dadeschools.net/webpdf/7073.pdf 

The MTSS 

Process 

The school will monitor student’s academic and behavioral progress 

using the MTSS process consists of the following 

• MTSS teams review (Tier 1 meetings) the screening data and 

identify students failing to make academic gains in 

comparison to the gains being made by their peers. These 

students are identified as needing additional support through 

Tier 2 interventions. For those students that meet benchmark 

standards, they will continue to remain at Tier 1 and their 

progress monitored at the next benchmark assessment. Tier 2 

students will receive core curriculum blocks with an additional 

block of time scheduled through the day to receive small-

group based interventions targeting areas of weakness. 

• While receiving intervention at Tier 2, a student’s progress will 

be monitored by the MTSS team to determine if adequate 

progress is being made toward the targeted instructional 

goal. Tier 2 students receive interventions in small groups and 

are in addition to Tier 1 instruction and differentiated 

instruction. Interventions are provided in small groups multiple 

times per week and are strategically developed in order for 

the student to make progress and reach targeted goals so 

that the student’s performance continues to move toward 

class or school peer performance. If a student is not 

progressing toward targeted goals and the intervention(s) 

has been implemented with fidelity, the student will be 

referred to the school support team (SST) to consider moving 

into the use of Tier 3 interventions. 

• When a student moves into Tier 3, the SST will convene to 

analyze the data in order to determine which additional Tier 

3 interventions are warranted in order for the student to 

meeting targeted intervention goals. The student will receive 

individualized or very small group based intensive intervention 

at Tier 3 and data will be closely monitored. If a student is not 

progressing toward targeted goals and the intervention(s) 

has been implemented with fidelity, the student will be 

referred to the district in order to consider eligibility for special 

education services. 

 

AcadeMir Charter Schools will also target the segment of the 

population who are Students with Disabilities and students who 

access the general curriculum through the assistance of a 504 plan 

http://forms.dadeschools.net/webpdf/7073.pdf
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by adhering to any and all legal processes and legal 

documentation accordingly. AcadeMir Charter School West will 

incorporate the evidence –based individualized instruction and 

support services as well as accommodation to materials, 

instructional practices and processes as necessary. In addition to 

specific requirements as delineated by a student’s IEP or 504 plans, 

the schools will continue all tiered interventions as well as extended 

tutoring opportunities. 

 

Administrators will conduct daily walkthroughs, as documented by 

utilizing electronic daily logs developed through Google Education 

Suite. The walkthroughs will be conducted to ensure that the 

objectives for instruction are being met. This classroom observation 

tool will be used to observe teachers, provide purposeful immediate 

feedback and to guide the support of instructional coaches. 

 

Interventions 

Through the use of teacher data chats, RtI and collection of 

progress monitoring data the school will offer ―pull-out‖ 

interventions to students in need of additional support and/or 

remediation. Interventions will take place Monday –Friday for 30 

minutes a day, which will be provided by hired qualified reading 

and/or math interventionist. For students in the Response to 

Intervention (RtI) program, daily interventions will take place 

Monday – Friday in the areas of reading and mathematics. 

Students will be identified using the Request For Assistance (RFA) 

form and added to the RtI program once it has been determined 

that sufficient data has been provided. 

 

Instruction and Progress Monitoring 

• Students will receive pull out interventions 5 times per week 

• Students will receive additional in class intervention in the 

traditional class 

• Interventionist and teacher will use student work folders or 

communication folders to communicate progress of the 

targeted skills being worked on. This communication log 

should be checked daily by both teacher and 

interventionist. Any progress or deficiency should be noted. 

• I-Ready Growth Monitoring Assessments will be administered 

on the second week of each month. Reports will be 

provided to parents on a monthly basis and used to drive 

instruction of interventions. 

 

Tier 3 interventions 

• Students will receive additional interventions twice a week, 

totaling 60 additional minutes of interventions per week. 
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• Florida Statues 1008.25 requires districts to provide "intensive 

intervention" (Tier 3) to elementary students who exhibit a 

substantial reading deficiency, students who are reading 

two or more grade-levels below their current grade level. 

Schools are required to schedule and provide Tier 3 

intervention that includes increased time and intensity in a 

small group or individualized setting. 

 

Remote-learning students will be participating in interventions via 

the dedicated Google Meet link in collaboration with brick and 

mortar students to receive interventions simultaneously in an 

asynchronous manner. 

 

Tutoring  

Supplemental 

Services 

• Lowest 25% Tutoring: Tutoring will continue to take place daily 

from 3:30pm-4:30pm for grades 3rd-5th. Participation will be 

extended to all lowest 25% students failing to make adequate 

progress. This may be a request from the teacher, administration 

and/or parent(s). 

• FSA Academy: Tutoring will continue to take place daily from 

3:30pm-4:30pm for grades 3rd-5th. Participation in this academy is 

based on parent request. All students that wish to participate 

may do so with a completed registration. 

• Writing Academy: Tutoring will continue to take place on 

designated Saturdays from 9:00am-11:00am for grades 4th-5th. 

Participation in this academy is open to all students. All students 

wishing to participate must complete the designated registration 

form. 

• Science Lowest 25% Tutoring: Tutoring will continue to take place 

daily from 7:30am-8:30am for 5th grade. Participation will be 

extended to all lowest 25% students failing to make adequate 

progress. This may be a request from the teacher, administration 

and/or parent(s). 

 

Summer 

Academy 

The Summer Academy will be offering students assistance with 

literacy and math skills needed to master Florida State Standards. 

 

Summer Academy will be open to any students failing to achieve 

grade level mastery or not on track of achieving a minimum of one-

year growth for the 2020-2021 school year. These students will be 

identified based on classroom performance, SAT, FSA and/or I-

Ready AP3 Reading and Math assessments. 

 

The Summer Academy will run Monday-Thursday for a consecutive 

five-week session. Sessions will run from 9:00am-12:00pm.  

 

• Week 1: June 28 – July 2, 2021 
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• Week 2: July 5 – July 9, 2021 

• Week 3: July 12 – July 16, 2021 

• Week 4: July 19 – July 23, 2021 

• Week 5: July 26 – July 30, 2021 

 

Students’ progress will be assessed on a weekly basis, and parents 

will receive a weekly progress report. 

 

Supplemental 

Curriculum for 

Progress 

Monitoring 

K-5th Grade 

Supplemental Program Curriculum Resources 

* All digital components supported by Google Suite 

E
LA

 

Interventions 

• Wonderworks  

• Wonders Tier 2/Tier 3 

Student Practice Book 

Reproducibles 

• I-Ready Toolbox 

(Classroom Resources) 

• I-Ready Grade Level 

Support Resources 

• MyON Digital Reading 

• Sadlier Phonics 

• Hooked on Phonics 

• Coach Digital: Best 

Practices in Reading 

• Readworks.org 

English Language Learners 

(ELL) 

• Wonderworks 

• Wonders ELL 

Reproducibles 

• I-Ready Online, Digitally 

Enhanced Lessons 

• Imagine Learning 

• Duolingo 
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Lowest 25% Tutoring 

• Coach Digital- Support 

Coach, Target: Reading 

Comprehension 

• Coach Digital- Support 

Coach, Target: Reading 

Comprehension Phonics 

and Decoding Practice 

• Coach Digital: Support 

Coach, Target Reading 

Comprehension Home 

School Connection 

• Coach Digital: Workout 

• Coach Digital: Instruction 

Coach 

• Readworks.org 

FSA Academy 

• Coach Digital: 

Performance Coach 

• Coach Digital: Success 

Coach 

Writing Academy 

• I-Read to Write  

• FSA Assessment Exemplary 

Essays 

Summer Academy 

• Coach Digital: Ladders to 

Success 

• Coach Digital: Ladders to 

Success2 

M
a

th
 

Interventions 

• Think Central 

• GoMath online Personal 

Trainer 

• I-Ready Toolbox 

• Coach Digital: Math 

Problem Solving Skills 

English Language Learners 

(ELL) 

• I-Ready Toolbox 

(Classroom Resources-

Spanish) 

• Reflex Math 
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Lowest 25% Tutoring 

• Coach Digital- Support 

Coach, Target: 

Foundational 

Mathematics 

• Coach Digital: Support 

Coach, Target 

Foundational 

Mathematics Home 

School Connection 

• Coach Digital: Workout 

• Coach Digital: Instruction 

Coach 

• Khan Academy 

• Reflex Math 

FSA Academy 

• Coach Digital: 

Performance Coach 

• Coach Digital: Success 

Coach 

Summer Academy 

 

• Coach Digital: Ladders to 

Success 

• Coach Digital: Ladders to 

Success2 

S
c

ie
n

c
e

 Interventions 

• Coach Digital: Buckle 

Down 3-D Science for the 

21st Century 

English Language Learners 

(ELL) 

• Discovery Education 

• IXL Science  

• StudyJams.scholastic.com 
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Lowest 25% Tutoring 

• Coach Digital: Buckle 

Down 3-D Science for the 

21st Century (Life Sciences) 

• Coach Digital: Buckle 

Down 3-D Science for the 

21st Century (Physical 

Sciences) 

• Coach Digital: Buckle 

Down 3-D Science for the 

21st Century (Earth and 

Space Sciences) 

• Discovery Education 

• IXL Science 

• GIZMOS Explorer Learning 

• Chatterpix Kids 

• Telestory 

• Code.org 

• Tynker 

• Lenso Create 

• Scratch Jr. 

FSA Academy 

• Coach Digital: Buckle 

Down 3-D Science for the 

21st Century (Life Sciences) 

• Coach Digital: Buckle 

Down 3-D Science for the 

21st Century (Physical 

Sciences) 

• Coach Digital: Buckle 

Down 3-D Science for the 

21st Century (Earth and 

Space Sciences) 

• Discovery Education 

• IXL Science 

• GIZMOS Explorer Learning 

S
o

c
ia

l 

S
tu

d
ie

s Interventions 

• Khan Academy 

• Time for Kids 

• Discovery Education 

English Language Learners 

(ELL) 

• Scholastic Magazine 

• Time for Kids 

 Differentiated Instructional Methods 
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AcadeMir Charter Schools West’s goal is to provide a learning 

environment that will maximize the potential for student success. 

Teachers will use differentiated instructional strategies that connect 

with individual student's learning needs. Teachers will manage 

instructional time to meet the standards while providing motivating, 

challenging, and meaningful experiences for students to receive 

and process information in ways that require differentiation of 

experience. AcadeMir Charter School West differentiates instruction 

across the curriculum throughout dedicated instructional blocks. 

Differentiation of instruction provides the opportunity for teachers to 

target instruction that is specific, based on students’ instructional 

needs in the form of grouping. Groups are formed based on data 

that will focus on students’ areas of strength and weakness on 

specific criteria. The groups are flexible, and fluid being adjusted 

based on the progress monitoring and formative classroom based 

and district based continuous assessments. AcadeMir Charter 

School West will also provide challenging learning opportunities for 

low-performing and high-performing students alike, ensuring that 

each student can engage in various complex cognitive tasks that 

ensure that all students are exposed to equitable high quality 

instruction and given various complex cognitive tasks that develop 

capacities such as: 

• general and discipline-specific academic vocabulary (oral 

language/written) 

• high-level comprehension and critical literary analysis skills 

(oral/reading) 

• student question generation, inquiry, and research processes 

• Research based processes that engage students in critical 

thinking and reasoning skills not only in Reading but across all 

subject areas. 

Instructional 

Routine for the 

ELA Classroom: 

K-5th Grade 

90-minute ELA Instructional Block: K-5th Grade 

10 

minutes 

Opening Routine 

• Introduce the Common Board (specifically the 

student friendly objective & essential question/PBL 

question) 

• Bell ringer (short review of skills which can be 

completed independently) 

• Introduce Core Text (i.e. Listening Comprehension, 

Reading/Writing Workshop, Literature Anthology, 

Paired Text, Article of the Day) 

 

30 

minutes 

Whole Group Instruction 

• Set Purpose for Reading: Introduce weekly standard 

utilizing student-centered anchor charts and 

interactive notebook; model application of standard 

with mentor text. 
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• Explicit Instruction of Weekly Standard: Utilize gradual 

release model: I Do, We Do, You Do, You Do Together. 

• Read Core Text/Assigned Novel: Utilize active reading 

strategies i.e. visualize, clarify, question, predict, 

connect, evaluate, summarize. 

• Academic Discussion: Utilize DOK higher order 

questioning and promote student accountability talk: 

Turn and Talk/Think, Pair, Share. 

• Writing in Response to Text: Utilize Shared Writing in 

order to actively engage students while modeling the 

writing process. 

 

40 

minutes 

Differentiated Instruction 

1. Teacher-Led Instruction (Guided Reading): 

Utilize data-driven focus to intervene/enrich 

students in their specific area of need (i.e. 

specific phonics instruction embedded within 

comprehension lesson; making connections: 

text-to-text, text-to-self, text-to-world). 

2. Independent Practice (Whole Group Extension): 

Utilize data-driven focus to intervene/enrich 

students in their specific area of need to apply 

skills learned in whole group instruction for 

deeper understanding and reinforcement of skills 

utilizing best practices, DOK leveled question 

stems, inquiry-based projects, reading 

independent novel studies, literature circles and 

leveled reader connections. 

3. Technology: Allow students to visit websites 

connected to curriculum in order to enhance 

their learning (i.e. iReady, MyOn, and Wonders 

components), or utilize technology to provide 

students with an alternative method in which to 

synthesize their understanding of the weekly 

standard  

4. Writing in Response to Text/Grammar and 

Mechanics: Provide students with an opportunity 

to engage in the writing process using a specific 

writing prompt and multiple sources to generate 

their ideas, or utilize data to drive grammar focus 

(i.e. Novel Study connections, Core text 

extensions for analytical writing to synthesize 

using multiple sources on a topic or theme, etc.) 
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10 

minutes 

Closing Routine 

• Wrap-Up/Recap: Refer back to Essential 

Question/PBL question; Exit Slip 

 

* Teacher will reconvene with all students, including face-

to-face and remote-learning students, during the final 10 

minutes of the differentiated instruction. Students will be 

required to submit final exit ticket. 

 

Instructional 

Routine for the 

Mathematics 

Classroom: 

K-5th Grade 

60-minute Mathematics Instructional Block: K-5th Grade 

5  

minutes 

Opening Routine 

• Introduce the Common Board (specifically the 

student friendly objective & essential question/PBL 

question) 

• Bell ringer (short review of skills completed 

independently, and then reviewed) 

 

20  

minutes 

Whole Group Instruction 

• Engage/Set Purpose for Learning: Introduce weekly 

standard utilizing student-centered anchor charts 

and interactive notebook. 

• Explicit Instruction of Daily Objective: Utilize gradual 

release model: I Do, We Do, You Do, You Do Together; 

teacher models application of standard with Go 

Math! Unlock the Problem, including the introduction 

of content-specific vocabulary, then guides students 

in completing GoMath! Share and Show questions to 

gauge understanding before releasing to 

independent/collaborative practice. 

 

30 

minutes 

Differentiated Instruction 

(Two 15-minute rotations) 

1. Teacher-Led Instruction: Teachers will utilize data-

driven focus to remediate prerequisite skills and/or 

enrich daily objective as needed to meet the 

needs of students. Core text will be used to deepen 

understanding and reinforce standards by working 

on conceptual understanding, procedural skill & 

fluency, and/or application.  

2. Independent Practice/Whole Group Extension: 

Students will apply skills learned in whole group to 

deepen understanding of daily objective and 

standard, utilizing the Go Math! On Your Own & 

Problem-Solving questions. 

3. Technology: Students will use digital platforms such 

as ThinkCentral, i-Ready, ExploreLearning Gizmos, 
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and the Google Classroom to enhance their 

learning, or utilize technology to provide students 

with an alternative method in which to synthesize 

their understanding of daily objectives. 

4. Fluency Practice: Students will use the Reflex Math 

digital platform and/or fluency drill worksheets to 

solidify foundational computation skills needed for 

reinforcing automaticity.  

 

5  

minutes 

Closing Routine 

Wrap-Up/Recap: Refer back to Essential Question/PBL 

question; Exit Slip 

 

* Teacher will reconvene with all students, including face-

to-face and remote-learning students, during the final 5 

minutes of the differentiated instruction. Students will be 

required to submit final exit ticket. 

 

Instructional 

Routine for the 

Science 

Classroom:  

K-1st Grade 

30-minute Science Instructional Block: K-1st Grade 

5 

minutes 

Opening Routine 

• Introduce the Common Board (specifically the 

student friendly objective & essential question/HOT 

question) 

• Bell ringer (short review of Big Idea to make 

connections with what they already know) 

• Introduce Scientific question and/or defining 

problems about an event or phenomena    

 

10 

minutes 

Whole Group Instruction 

• Set Purpose: Introduce weekly standard utilizing 

student-centered anchor charts and interactive 

notebook; model application of standard with 

hands on experiences.  

• Explicit Instruction of Weekly Standard: Utilize 

gradual release model: I Do, We Do, You Do, You Do 

Together. 

• Read Core Text/Explain: Utilize active reading 

strategies i.e. visualize, clarify, question, predict, 

connect, evaluate, summarize) to provide the 

scientific explanation and terms for what they are 

studying. 

• Academic Discussion: Utilize DOK higher order 

questioning and promote student accountability 

talk: Turn and Talk/Think, Pair, Share. 
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10 

minutes 

Differentiated Instruction 

1. Teacher-Led Instruction: Utilize data-driven focus 

to intervene/enrich students in their specific area 

of need (opportunity to apply the concept in 

unique situations, or they are given related ideas 

to explore and explain using the information and 

experiences they have accumulated so far. 

2. Independent Practice: Utilize data-driven focus to 

intervene/enrich students in their specific area of 

need (i.e. Learner engages in question provided 

by teacher, materials, or another source to 

analyze and interpret data, synthesize ideas, build 

models and explain their conceptual 

understanding of scientific knowledge gained 

independently). 

3. Technology: Allow students to visit websites 

connected to curriculum in order to enhance 

their learning (i.e. Discovery Education, Gizmo, 

and Science Curriculum digital components), or 

utilize technology to provide students with an 

alternative method in which to use evidence to 

formulate explanations of the weekly standard.  

4. Extend and Elaborate: Provide students with an 

opportunity to extend their new conceptual 

understanding and apply concepts and skills to 

new situations. 

 

5 

minutes 

Closing Routine 

Wrap-Up/Recap: Refer back to Essential Question/PBL 

question; Exit Slip 

 

* Teacher will reconvene with all students, including face-

to-face and remote-learning students, during the final 5 

minutes of the differentiated instruction. Students will be 

required to submit final exit ticket. 

 

Instructional 

Routine for the 

Science Inquiry 

Classroom:  

K-1st Grade 

30-minute Science Inquiry Instructional Block: K-1st Grade 

5 

minutes 

Opening Routine  

• Introduce the Common Board (specifically the 

student friendly objective & essential question/HOT 

question) 

• Bell ringer (short review of Big Idea to make 

connections with what they already know. 

• Introduce Scientific question and/or defining 

problems about an event or phenomena    
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10 

minutes 

Whole Group Instruction 

• Set Purpose: Introduce weekly standard utilizing 

student-centered anchor charts and interactive 

notebook; model application of standard with 

hands on experiences.  

• Explicit Instruction of Weekly Standard: Utilize 

gradual release model: I Do, We Do, You Do, You 

Do Together. 

• Read Core Text/Explain: Utilize active reading 

strategies i.e. visualize, clarify, question, predict, 

connect, evaluate, summarize) to provide the 

scientific explanation and terms for what they are 

studying. 

• Academic Discussion: Utilize DOK higher order 

questioning and promote student accountability 

talk: Turn and Talk/Think, Pair, Share. 

 

10 

minutes 

Directed Inquiry/Guided Inquiry/Full Inquiry   

1. Directed Inquiry: Explore science concepts 

through hands-on experiences, formulate and test 

hypotheses, and solve problems. (i.e. analyze and 

interpret data, synthesize ideas, build models and 

explain their conceptual understanding of 

scientific knowledge gained) 

2. Guided Inquiry: Explore science concepts through 

hands-on experiences, formulate and test 

hypotheses, and solve problems in cooperative 

group(s). (i.e. analyze and interpret data, 

synthesize ideas, build models and explain 

conceptual understanding of scientific 

knowledge gained)  

3. Full Inquiry: Explore science concepts through 

hands-on experiences, formulate and test 

hypotheses, and solve problems independently 

(i.e. analyze and interpret data, synthesize ideas, 

build models and explain conceptual 

understanding of scientific knowledge gained) 

 

5 

minutes 

Closing Routine 

Wrap-Up/Recap: Refer to the Essential Question/PBL 

question; Exit Slip 

 

* Teacher will reconvene with all students, including face-

to-face and remote-learning students, during the final 5 

minutes of the differentiated instruction. Students will be 

required to submit final exit ticket. 
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Instructional 

Routine for the 

Science 

Classroom:  

2nd-5th Grade 

60-minute Science Instructional Block: 2nd-5th Grade 

5  

minutes 

Opening Routine 

• Introduce the Common Board (specifically the 

student friendly objective & essential question/PBL 

question) 

• Bell ringer (short review of Big Idea to make 

connections with what they already know) 

• Introduce Scientific question and/or defining 

problems about an event or phenomena    

 

20  

minutes 

Whole Group Instruction 

• Set Purpose: Introduce weekly standard utilizing 

student-centered anchor charts and interactive 

notebook; model application of standard with 

hands on experiences. 

• Explicit Instruction of Weekly Standard: Utilize 

gradual release model: I Do, We Do, You Do, You Do 

Together. 

• Read Core Text/Explain: Utilize active reading 

strategies i.e. visualize, clarify, question, predict, 

connect, evaluate, summarize) to provide the 

scientific explanation and terms for what they are 

studying. 

• Academic Discussion: Utilize DOK higher order 

questioning and promote student accountability 

talk: Turn and Talk/Think, Pair, Share. 

 

30 

minutes 

Differentiated Instruction 

1. Teacher-Led Instruction Utilize data-driven focus to 

intervene/enrich students in their specific area of 

need (opportunity to apply the concept in unique 

situations, or they are given related ideas to 

explore and explain using the information and 

experiences they have accumulated so far. 

2. Independent Practice: Utilize data-driven focus to 

intervene/enrich students in their specific area of 

need (i.e. Learner engages in question provided 

by teacher, materials, or another source to analyze 

and interpret data, synthesize ideas, build models 

and explain their conceptual understanding of 

scientific knowledge gained independently) 

3. Technology: Allow students to visit websites 

connected to curriculum in order to enhance their 

learning (i.e. Discovery Education, Gizmo, and 

Science Curriculum digital components), or utilize 
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technology to provide students with an alternative 

method in which to use evidence to formulate 

explanations of the weekly standard  

4. Extend and Elaborate: Provide students with an 

opportunity to extend their new conceptual 

understanding and apply concepts and skills to 

new situations. 

 

5  

minutes 

Closing Routine 

Wrap-Up/Recap: Refer back to Essential Question/PBL 

question; Exit Slip 

 

* Teacher will reconvene with all students, including face-

to-face and remote-learning students, during the final 5 

minutes of the differentiated instruction. Students will be 

required to submit final exit ticket. 

 

Instructional 

Routine for the 

Science Inquiry 

Classroom:  

2nd-5th Grade 

60-minute Science Inquiry Instructional Block: 2nd-5th Grade 

5  

minutes 

Opening Routine  

• Introduce the Common Board (specifically the 

student friendly objective & essential question/HOT 

question) 

• Bell ringer (short review of Big Idea to make 

connections with what they already know. 

• Introduce Scientific question and/or defining 

problems about an event or phenomena    

 

20  

minutes 

Whole Group Instruction 

• Set Purpose: Introduce weekly standard utilizing 

student-centered anchor charts and interactive 

notebook; model application of standard with 

hands on experiences.  

• Explicit Instruction of Weekly Standard: Utilize 

gradual release model: I Do, We Do, You Do, You Do 

Together. 

• Read Core Text/Explain: Utilize active reading 

strategies i.e. visualize, clarify, question, predict, 

connect, evaluate, summarize) to provide the 

scientific explanation and terms for what they are 

studying. 

• Academic Discussion: Utilize DOK higher order 

questioning and promote student accountability 

talk: Turn and Talk/Think, Pair, Share. 

 

30 

minutes 
Directed Inquiry/Guided Inquiry/Full Inquiry   
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1. Directed Inquiry: Explore science concepts 

through hands-on experiences, formulate and test 

hypotheses, and solve problems. (i.e. analyze and 

interpret data, synthesize ideas, build models and 

explain their conceptual understanding of 

scientific knowledge gained) 

2. Guided Inquiry: Explore science concepts through 

hands-on experiences, formulate and test 

hypotheses, and solve problems in cooperative 

group(s). (i.e. analyze and interpret data, 

synthesize ideas, build models and explain 

conceptual understanding of scientific knowledge 

gained)  

3. Full Inquiry: Explore science concepts through 

hands-on experiences, formulate and test 

hypotheses, and solve problems independently 

(i.e. analyze and interpret data, synthesize ideas, 

build models and explain conceptual 

understanding of scientific knowledge gained) 

 

5  

minutes 

Closing Routine 

Wrap-Up/Recap: Refer back to Essential Question/PBL 

question; Exit Slip 

 

* Teacher will reconvene with all students, including face-

to-face and remote-learning students, during the final 5 

minutes of the differentiated instruction. Students will be 

required to submit final exit ticket. 

 

Instructional 

Routine for the 

Social Studies 

Classroom: 

K-1st Grade 

30-minute Social Studies Instructional Block: K-1st Grade 

5  

minutes 

Opening Routine 

• Introduce the Common Board (specifically the 

student friendly objective & essential question/HOT 

question) 

• Bell ringer (short review of Big Idea to make 

connections with what they already know. 

• Introduce guiding question and/or defining problems 

 

10 

minutes 

Whole Group Instruction 

• Set Purpose: Introduce weekly standard utilizing 

student-centered anchor charts and interactive 

notebook; model application of standard with 

hands on experiences.  

• Explicit Instruction of Weekly Standard: Utilize 

gradual release model: I Do, We Do, You Do, You Do 

Together. 
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• Read Core Text/Explain: Utilize active reading 

strategies i.e. visualize, clarify, question, predict, 

connect, evaluate, summarize. 

Academic Discussion: Utilize DOK higher order 

questioning and promote student accountability talk: 

Turn and Talk/Think, Pair, Share. 

 

10 

minutes 

Differentiated Instruction 
1. Teacher-Led Instruction: Utilize data-driven focus 

to intervene/enrich students in their specific area 

of need (opportunity to apply the concept in 

unique situations, or they are given related ideas 

to explore and explain using the information and 

experiences they have accumulated so far). 

2. Independent Practice: Utilize data-driven focus to 

intervene/enrich students in their specific area of 

need  

3. Technology: Allow students to visit websites 

connected to curriculum in order to enhance 

their learning (i.e. Discovery Education), or utilize 

technology to provide students with an 

alternative method in which to use evidence to 

formulate explanations of the weekly standard  

4. Extend and Elaborate: Provide students with an 

opportunity to extend their new conceptual 

understanding and apply concepts and skills to 

new situations. 

 

5  

minutes 

Closing Routine 

Wrap-Up/Recap: Refer back to Essential Question/PBL 

question; Exit Slip 

 

* Teacher will reconvene with all students, including face-

to-face and remote-learning students, during the final 5 

minutes of the differentiated instruction. Students will be 

required to submit final exit ticket. 

 

Instructional 

Routine for the 

Social Studies 

Classroom: 

2nd-5th Grade 

60-minute Social Studies Instructional Block: 2nd-5th Grade 

5  

minutes 

Opening Routine 

• Introduce the Common Board (specifically the 

student friendly objective & essential question/HOT 

question) 

• Bell ringer (short review of Big Idea to make 

connections with what they already know. 

• Introduce guiding question and/or defining problems 
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20 

minutes 

Whole Group Instruction 

• Set Purpose: Introduce weekly standard utilizing 

student-centered anchor charts and interactive 

notebook; model application of standard with 

hands on experiences.  

• Explicit Instruction of Weekly Standard: Utilize 

gradual release model: I Do, We Do, You Do, You Do 

Together. 

• Read Core Text/Explain: Utilize active reading 

strategies i.e. visualize, clarify, question, predict, 

connect, evaluate, summarize. 

• Academic Discussion: Utilize DOK higher order 

questioning and promote student accountability 

talk: Turn and Talk/Think, Pair, Share. 

 

30 

minutes 

Differentiated Instruction 
1. Teacher-Led Instruction: Utilize data-driven focus 

to intervene/enrich students in their specific area 

of need (opportunity to apply the concept in 

unique situations, or they are given related ideas 

to explore and explain using the information and 

experiences they have accumulated so far. 

2. Independent Practice: Utilize data-driven focus to 

intervene/enrich students in their specific area of 

need  

3. Technology: Allow students to visit websites 

connected to curriculum in order to enhance 

their learning (i.e. Discovery Education), or utilize 

technology to provide students with an 

alternative method in which to use evidence to 

formulate explanations of the weekly standard  

4. Extend and Elaborate: Provide students with an 

opportunity to extend their new conceptual 

understanding and apply concepts and skills to 

new situations. 

 

5  

minutes 

Closing Routine 

Wrap-Up/Recap: Refer back to Essential Question/PBL 

question; Exit Slip 

 

* Teacher will reconvene with all students, including face-

to-face and remote-learning students, during the final 5 

minutes of the differentiated instruction. Students will be 

required to submit final exit ticket. 



24 | P a g e  

 

 

Expectations of 

Instructional 

Implementation 

Please refer to the Expectations of Instructional Implementation 

table in Attachment A. 

Assessment & 

Progress 

Monitoring 

Refer to Attachment B for Assessment & Progress Monitoring Table. 

Google 

Educational 

Suite 

The Google Educational Suite is a blended learning platform that 

enables teachers to create an online Google Classroom in which 

they can manage all the documents that their students need. 

Documents are stored on Google Drive and can be edited in Drive’s 

apps, such as Google Docs, Sheets, and so on. The teacher/student 

Google designed interface is specifically catered to the way 

teachers and students think and work. With the Google Educational 

Suite, teachers can: 

 

• Streamline how they manage Google Classroom. The 

platform integrates with Google’s other tools like Docs, Drive, 

and Calendar, so there are many built-in "shortcuts" for 

classroom-management tasks. For example, if you post an 

assignment with a due date, it is automatically added to the 

class calendar for your students to see. In addition, all 

assignments can be translated, using the Google Translate 

feature, in order to best support ELL students. 

 

• Digitally organize, distribute, and collect assignments, course 

materials, and student work. Teachers can also post 

assignments to multiple classes or modify and reuse 

assignments.  

 

• Teachers can communicate with students about their 

classwork. This platform is used to post announcements and 

reminders about assignments, and it is easy to see who has or 

has not completed their work. Teachers can also check in 

with individual students privately, answer their questions, and 

offer support via Google Hangout. 

 

• Teachers can give students timely feedback on assignments 

and assessments. Within Google Classroom, it is possible to 

use Google Forms to create and share quizzes that are 

automatically graded as students turn them in.  

 

• Teachers can effectively incorporate differentiated 

instruction into their daily instructional routine through the use 

of dedicated Google Meet links for each group. This allows 

for teachers to group students according to their academic 

needs. Each group is then provided with strategic 

https://drive.google.com/file/d/1E1WHkBtDbOaV8SQ0Eg081oPcCweJ17aC/view?usp=sharing
https://drive.google.com/file/d/1kmwq2xWf-EI0CKO1lzycnJE3JxSgcmB9/view?usp=sharing
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interventions and/or enrichment to ensure individual student 

needs are met. In addition, this method of differentiated 

instruction facilitates a platform where all students are able to 

engage and benefit from collaborative learning 

opportunities. 

 

• Teacher, staff, students and parents can use Google Meets 

for video conferencing meetings, audio conferencing, 

webinars, meeting recordings, and live chat. Google Meets 

can support the school’s distance learning plan by facilitating 

the following activities: 

• Administrative staff meetings to connect faculty. 

• Virtual professional development offerings. 

• Communication tool for important safety information 

via audio and video. 

• Ability for educators to continue teaching offsite, 

present or record lessons, and assist groups or individual 

students virtually. 

• Virtual tutoring, counseling and offer related services 

(i.e., Speech and Language). 

• Host IEP/504 annual meetings. 

• Provide accommodations to ELL/ESE students. 

 

Google 

Educational 

Suite Integration 

for Emergent 

Language 

Learners (ELL) 

Integrating Google Docs into the writing classroom can help all 

learners; however, they provide greater possibilities for bilingual 

writers. The ease of using Google Docs allows writing teachers to 

provide more consistent and effective support for language 

development. Digital-based tools help prepare linguistically-diverse 

students to compose and communicate in the 21st century, but they 

are also necessary to promote greater equity through increased 

access to rich and meaningful writing instruction. 

Google Docs can support emergent bilinguals as writers by 

providing: 

1. Access to Mentor Texts: Google Docs simplifies teacher’s 

ability share mentor texts with students. Teachers can add 

hyperlinks to news articles or copy the article into a shared 

Google Doc that the whole class can access. Using the 

“Comments” feature, teachers and students can annotate as 

they analyze the writing and highlight words or phrases to 

integrate into their writing later. 

2. Co-Construct Criteria for Writing: As students immerse 

themselves in mentor texts, they notice common 

characteristics in how writers compose. Teachers ask students 

to use this knowledge to construct their writing rubric—listing 
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common elements for “Organization” or “Voice” based on 

the 6+1 traits for writing—on a shared Google Doc. Later, the 

rubric becomes a tool for students to refer to as they write. 

3. Shared Writing: A common framework for scaffolding 

students’ learning is the, “I do, we do, you do,” approach. 

“We do” can be challenging to enact when only one person 

can hold the pencil during partner work. Google Docs makes 

it possible for two students to simultaneously write the same 

piece. If a writer is struggling, she can watch her partner write 

and jump in when she is ready; students also know teachers 

will look at the “Editing History” to hold them each 

accountable. 

4. Real-Time Intervention: Google Docs makes it simple to 

provide immediate intervention. Using “Editing” or 

“Suggestions,” teachers can add sentence stems/frames or 

words to help students communicate their ideas, make 

grammar corrections, or share links to resources. Also, 

teachers can provide this support without disrupting students’ 

writing or making them feel self-conscious about needing 

help. 

5. Integrating Other Supports: Writing is often challenging for 

emergent bilinguals because they not only need to learn the 

elements of a particular genre, they have to do so in another 

language. With Google Docs, they can quickly find the right 

word for their writing with Google Translate. They can also 

lookup definitions or images for new words with the click of a 

button.  

6. Transparent Revision Process: As previously mentioned, the 

“Editing History” within Google Docs makes it more realistic to 

hold individual writers accountable to high expectations. It 

also makes it possible for teachers to get an inside look at their 

revision process. Many times, emergent bilinguals will stare at 

a blank page, afraid of writing the wrong thing. Google Docs 

makes it easy for them to start writing, knowing that they will 

not be encumbered with paper and pencil. Teachers can 

also look at student drafts to see their thinking process even if 

they delete their writing. Additionally, students can more 

easily keep their drafts in one place—which they can look 

across to reflect on their growth as writers. 

7. Providing Feedback: Students can quickly “Share” their 

writing in Google Docs with peers as well as me throughout 

their writing process. Feedback can be provided without 

drawing dark red lines across their writing, an experience that 

can be discouraging to many writers. Instead, comments, 

editing, or suggesting to provide less invasive feedback. 
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Students can receive immediate feedback multiple times 

throughout the writing process. 

ESE/504/EP 

Services 

In the Brick and Mortar and Live Remote-Learning model AcadeMir 

Charter School West will utilize the Sponsor’s policies and procedures 

with respect to serving students with disabilities, including the 

procedures for identifying students with special needs, developing 

Individualized Education Plans, and 504 Plans while providing a full 

range of services. Special Education students will be provided with 

programs implemented in accordance with federal, state, and local 

policies; specifically the Individuals with Disabilities Education Act 

(IDEA); the Americans with Disabilities Act of 1990 (ADA); Section 504 

of the Rehabilitation Act of 1993; Sections 1000.05 and 1003.57, 

Florida Statutes; Chapter 96-186, Laws of Florida; and Chapter 6A-6 

of the Florida Administrative Code. Additionally, AcadeMir Schools 

will adopt and fully implement the sponsor’s policies regarding 

Exceptional Student Education to ensure that each student is 

provided with an appropriate education as defined by Free 

Appropriate Public Education (FAPE). 

 

AcadeMir Charter Schools will serve students with disabilities whose 

needs can be met in a general education classroom environment 

with reasonable supplementary supports and services and/or 

modifications and accommodations as per the students’ Individual 

Education Plan (IEP) or Education Plan (EP). The goal for majority of 

students with special needs will be for them to spend at least 80% of 

the day in the general education classroom. This is the primary level 

of service that the school will provide to students with disabilities in 

both the brick and mortar and live remote-learning model.  

 

AcadeMir will not discriminate against students based on any type 

of disability. Upon review of the Individual Education Plan, the School 

will consult with its sponsor in order to adequately provide service or 

find proper placement for all students. We will offer 4 models of 

support for students with disabilities requiring at least 80% of the day 

in the general education classroom as we considered the least 

restrictive environment and providing students with the most 

appropriate instruction and support.   

 

• Inclusion/Consultative Model:  The student will be in 

general education classes for all subjects with special 

instruction, materials, technology, services and 

accommodations or curriculum modifications as needed. 

The general education teacher and ESE teacher meet 

face-to-face and virtually on a regular basis to plan, 

implement, and monitor instructional alternatives 
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designed to ensure that the student with a disability is 

making appropriate progress in the general education 

classroom. (Frequency will be determined by the most 

recent IEP).  

• Support Facilitation Model:  Services are provided directly 

to identified students ―in the general education class with 

the ESE teacher. The ESE teacher will provide services to 

an individual or small group of students within the general 

education classroom. A small group of students may 

include both students with and without disabilities. Support 

facilitation will be an in-class support model provided 

during regularly scheduled intermittent or varying times of 

the day and/or week.  

• Co-Teaching Services: A group of students with the same 

or different disabilities who are fully included into the 

regular education environment. Co-teaching services, as 

defined in regulation, means the provision of specially 

designed instruction and academic instruction provided 

to a group of students with disabilities and non-disabled 

students in the regular classroom.  

• Resource room: Pull out program designed to meet the 

needs of Students with Disabilities in a separate classroom 

for some academic subjects (i.e., ELA, Math) in 

accordance to the students IEP; whereas a student 

spends no less than 40% and no more than 80% with their 

non-disabled peers as determined by the IEP. Students will 

be serviced by a special education teacher and 

participate in this setting with other students with specific 

learning disabilities who require similar educational 

services. These students will access the general education 

curriculum and instruction, with appropriate 

accommodations and specialized instructional strategies 

as determined by the Students IEP. 

 

It will be the duty of the multidisciplinary team to consider the least 

restrictive environment for the SWDs. Students whose needs can be 

met in the General Education setting will receive either consultative 

or collaborative service from the ESE teacher. For students in need 

of collaboration through support facilitation, the ESE teacher and 

General Education teacher will teach together but the level and 

frequency of support will vary based on each student individual IEP. 

For students with disabilities whose needs can be met in a regular 

classroom environment, provisions of supplementary supports and 

services and/or modifications and accommodations will be 

provided as outlined on their Individualized Education Plan. Students 

requiring supplementary aides and services such as OT, PT, 
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speech/language therapy, counseling or any services will 

be obtained and provided by sub-contracted personnel/vendor 

who will also follow proper social distancing regulations when 

servicing students as well as offering students a combination of face 

to face and remote learning services when necessary.  

 

The school’s effectiveness in serving special education students will 

be evaluated on a continuous basis in several ways but at 

minimum the school will have the following required protocols and 

information to determine the extent to which the school is meeting 

the needs of exceptional education students:   

• Maintain Current and Previous IEP  

• Functional behavioral assessment (FBA), Behavioral 

intervention plan (BIP), if any  

• Maintain Record of Therapy logs  

• Maintain Record Consultation logs  

• Maintain Record Discipline record  

• Maintain Record Attendance record  

• ESE teachers and the general education teachers will 

collaborate with lesson planning and implementation of 

IEP required accommodations, modifications and 

obtainment of individual student goals.  

• Evidence of provision of accommodations and 

modifications 

• Evidence of provision of special education and related 

services  

• Evidence of provision of supplementary aids and 

services  

• Evidence of provision of supports for school personnel  

• Report cards/ Progress Reports (including status reports 

on goals): Teachers will conduct quarterly progress notes 

on the students that they serve to determine if students 

are meeting the goals and objectives of their IEPs. This will 

ensure that the focus will be on each student’s progress, 

by all teachers who service special education students 

within the school.  

• Student will continue to receive Speech and Language, 

Occupational Therapy, Physical Therapy, Counseling and 

supplemental services in Brick and Mortar and Live 

Remote-Instruction as indicated on their IEP. 

 

*Students with an EP will continue to be provided with an array of 

course and services for advanced learners. 
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*ESE students will be encouraged to attend face-to-face instruction 

in the Brick and Mortar model to better meet their learning needs 

and offer the full spectrum of services as per IEP or 504 Plan.  

 

*Special Needs students on an IEP and 504 Plan will continue to 

receive all services to the extent possible and equitable to students 

attending face-to-face learning. 

 

Student 

Services  

• Continuum of services will continue to be provided to students on 

an EP/IEP/504 and Behavior Plan (BIP). 

• Counselors will be available to ALL general education students 

for academic advice or questions.  
• Students will be serviced one-on-one or in small groups, no 

greater than 3 students at a time. 
• Advisement logs will be kept using the MDCPS’ counseling log.  

• Teachers are recommended to refer students who are not 

submitting work or are in need of academic support (not 

tutoring) to their assigned school counselor.  

• All services will remain accessible to the extent possible for the 

following vulnerable populations: 

• Students from Low Income Families 

• At-Risk Students 

• Students of Migrant Workers 

• Students Who are Homeless 

• Students with Disabilities 

• Students in Foster Care 

• English Language Learners (ELLs) 
 

Academic support will consist of, but not limited to, assistance with: 

• Academic Advisement 

• Organization skills 

• Tasks completion 

• Time management 

• On-task skills 

• Self-advocacy (emailing teachers, asking for help with difficult 

work, identifying sources of assistance) 

• Providing parent support with establishing academic schedules 

and routines for home learning 
• Handle student emergency and Threat Assessments 
• Truancy/attendance of students 
  

ESE 

Coordinators 

• Conduct any annual meetings via virtual platform IEP and 504 

meetings that will be expiring. Virtual meeting will via Google 

Meets.  

• All required team members must be present on the virtual 

platform for the entire meeting.  If a student is LI or SI only; 

an SLP must be in attendance.   
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• Document in the conference notes that a virtual annual 

meeting took place because schools are currently closed 

due to a national health crisis.  Include the name of the 

virtual platform that was used for the meeting, if the 

parent is or is not in agreement with the IEP (for IEP 

meetings), and the titles of all participants in the 

conference notes. 

• Meetings previously scheduled that require participation by the 

district representatives have been rescheduled by the ESE 

Coordinator. 

• Consultation from the ESE teacher is being provided to ensure 

fidelity of services during instruction. 

• Contact parents to ensure any concerns are being addressed 

immediately. 

 

ESE Teachers  

• Contact all families with schedule of Google Meets for 

instructional meetings. Students will meet the ESE teacher for 

assistance on assignments. 

• Monitor daily student performance and completion of 

assignments, providing support as needed.     

• Teacher will continue to maintain accurate documentation 

which includes plan, service logs and outcomes of contact with 

parents and students as well as plans for re-teaching. 

• Schedule reteach lessons via Google Meets for students who are 

struggling with assignments. 

• Collaborate with grade level teachers and assist in providing 

accommodations for lessons given to students. ESE teachers will 

be responsible for modifying assignments, as appropriate, to 

meet the needs of the students. 

• Teacher of Record for each ESE student documents contact time 

with students, all outcomes, progress monitoring data, and 

concerns on the Student Services Provider Log and provides this 

information to ESE Coordinator, and School Administrator. 

• Annual IEP meetings will be scheduled, when possible ESE 

teacher will be required to participate in meeting. 

 

Speech and 

Language 

Pathologists 

• Speech and Language services will continue through Google 

Meets providing students with a continuation of teletherapy 

virtually.  

• Services will be documented on the Documentation of 

Speech/Language Services Logs and submitted by email to the 

ESE Coordinator and School Administrator on weekly basis.  

• IEP and 504 meetings will continue as scheduled via Google 

Meets. If a student is LI or SI only; an SLP must be in attendance.  
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*Speech and Language students will continue receiving services 

remotely in the Brick and Mortar and Live Remote-Learning models 

until school resumes as usual. 

 

School 

Counselors 

• Counselors will: 

• Contact each family whose students have been 

receiving counseling services through the school year  

• Address the academic, behavioral and social/ 

emotional needs of students 

• Conduct emotional behavioral risk assessments 

• Conduct small group intervention sessions 

• Conduct short term individual support services for 

students in need of additional services, which may 

include crisis intervention, consultation with parent, 

behavioral intervention plans, and RTI-B services 

including quarterly data review and monitoring. 

• Coordinate with outside agency services and assist with 

community agency referrals as needed 

• Schedule Google Hangout meetings with students, as 

needed, and continue providing counseling services to 

those students with related services as determined by 

IEP/504 Plans. 

• Use phone, email, and virtual teletherapy through 

Google Meets platforms for the provision of services. As 

such the school will continue to connect with students 

and families, whether digitally or by phone to the extent 

possible. 

• Services will be documented on the Documentation of Student 

Services Logs and submitted by email to School Administration 

on a weekly basis.  

 

ELL Student 

Support: K-5 

(ESOL) 

English Language Learners (ELLs) will continue to receive 

accommodations based on their level of English language 

proficiency. The teacher will ensue that assignments include 

differentiated instructions and meet the needs of the ELLs. 

 

• ELLs will continue to receive accommodations in 

accordance with the LEP Plans. Accommodations may 

include access to online videos, dictionaries, translation 

tools, Hooked on Phonics, Elevation tool box lessons, and 

Imagine Learning for level 1 ELL students. 

• ELLs will continue to receive accommodations in 

accordance with LEP Plans. Accommodations may include 

access to online videos, dictionaries, translation tools, and 

access to Inside levels ABC curriculum, and imagine 

Learning for level 1 students.  
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• Teachers will monitor ELL student’s daily completion of 

assignments and student performance. Teachers will 

provide academic support to ELL students by scheduling 

one to one or small group instructional reteach lessons or 

explain concepts in depths using ELL resources and 

accommodations.  

• ESOL accommodations will continue to be logged on in 

teacher lesson plans.  

• Schedule weekly support meetings for struggling students 

via Google Meets to provide additional support with 

coursework. 

• Teacher will communicate with ELL Coordinator, and 

School Administration regarding concerns and needs.  

• Teachers will monitor student performance in Core 

Instructional classes. During common planning or grade 

level meetings, document students who need additional 

instructional support and continue to monitor student 

academic performance.  

• Provide follow up plans, dates and times of contact with 

parents and students, set goals and outcomes of 

instructional support and accommodations provided to 

students. 

• Schedule weekly support meetings for struggling students 

via Google Meets to provide additional support with 

coursework. 

 

* For new students with “Y” response(s) on Home Language Survey, 

student will be placed in the ESOL program temporarily pending 

results of initial ELP assessments.  Initial ELP assessment will be 

completed once schools reopen. 

IT & Technology 

 

All students in Remote-Learning students will be issued a laptop 

device on an as need basis upon request. Families needing access 

to internet will be assisted with hotspot or referred to local 

assistance programs through T-Mobile, AT&T and Comcast. 
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AcadeMir Charter School West is committed to providing options to parents and 

students. While our plans remain fluid during these unprecedented times our decisions 

and approach to meeting the needs of all students, closing achievement gaps, 

targeting students who are not making adequate progress or demonstrating a decline 

in achievement are strategically being addressed. Our efforts to gather data, monitor 

student progress have all been informed by a comprehensive approach to be 

strategically implemented with opportunities for student academic success. 

 

As a result the of the deficits created particularly in students participating in the 

Innovative Model AcadeMir Charter Schools, have decided that in compliance with the 

DOE order No.2020-EO-07, students who are not making adequate progress will be 

asked to return to the Brick and Mortar face to face model. However, if a Parent chooses 

to remain in the remote live instructional model they will have to sign and acknowledge 

their intention of having their student remain in the remote live instructional model and 

informed of the associated educational risks their student may face. In additional, 

students failing to make adequate progress or demonstrate a decline will be place on 

a Progress Monitoring Plan which will be shared with parents monthly. 

 

No matter the instructional model, the school will continue to offer intensive 

interventions, supplemental supports and enrichment opportunities to address learning 

gaps exacerbated during the pandemic. AcadeMir Charter Schools Governing Board 

voted to continue to offer parents an Innovative Learning Model; however, we 

understand that having student present in school face to face 5 days a week yields 

higher increased academic achievement. Parents and guardians have been 

encouraged to review the choices carefully to elect the model that best meets their 

family needs and that of their student. 

 

The instructional staff and administrative staff will work together to ensure that no student 

falls behind academically. AcadeMir Charter Schools will conduct progress monitoring 

meetings with SST Team to discuss student progress, areas of concern and develop a 

plan of action. The school teams will consist of administrator, parents, teachers, 

interventionists, counselor and instructional coaches in order to consistently meet the 

academic and behavioral needs of all students. If a student is in remote live instruction 

parents will be informed of the need to have their student transition to Brick and Mortar 

immediately. Below please find the Academic progress notices parents will be provided 

on a monthly basis and the progress monitoring report which will be provided to every 

student failing to meet adequate progress. 

 

 

 

 

AcadeMir  

Charter Schools 

Innovative Learning Model 

 2021 
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Remote Learning Academic Progress Notice 

attachment C you will find the Remote Learning Academic Progress Notice which will 

be provided to parents when students participating in the Innovative Model of 

instruction are failing to meet adequate progress. Alongside the Progress Notice parents 

will be provided with a copy of the Progress Monitoring Plan, which will thoroughly review 

students’ academic progress and intervention plan. 

 
Academic Progress Notice Elem (Innovative Model): 

 

http://www.academircharterschools.com/PDF/InnovativeModelAcademicProgressNotice2021.

pdf 

 

 

Academic Progress Notice Elem (Brick and Mortar): 

 

http://www.academircharterschools.com/PDF/BrickandMortarAcademicProgressNotice2021.p

df 

 

Middle School Academic Progress Notice: 

 

http://www.academircharterschools.com/PDF/MiddleAcademicProgressNotice2021.pdf 

 

 

Progress Monitoring Plan 

Students will be placed on a PMP if they are performing below grade level and are failing to meet 

adequate grade level proficiency in accordance with the schools progress monitoring system. 

 

Progress Monitoring Plan: 

 

http://www.academircharterschools.com/PDF/PMP2021.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.academircharterschools.com/PDF/InnovativeModelAcademicProgressNotice2021.pdf
http://www.academircharterschools.com/PDF/InnovativeModelAcademicProgressNotice2021.pdf
http://www.academircharterschools.com/PDF/BrickandMortarAcademicProgressNotice2021.pdf
http://www.academircharterschools.com/PDF/BrickandMortarAcademicProgressNotice2021.pdf
http://www.academircharterschools.com/PDF/MiddleAcademicProgressNotice2021.pdf
http://www.academircharterschools.com/PDF/PMP2021.pdf
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Enhanced Outreach-Truancy/Attendance of Students 
 

In both face-to-face or online learning environments, there are probably no factors more 

important to a student’s progress in school than regular and punctual attendance. 

Florida Law (Section 1003.21, Florida Statutes) states that children of  school age must 

attend school regularly during the entire school term. As such, AcadeMir Charter Schools 

remain committed to ensure that compulsory attendance laws are enforced. 

Attendance is critical to the academic success of students.  By attending school and 

class every day, students are more likely to keep up with the daily lessons and assignments 

and achieve academic success. Our goal is to develop students into critical thinkers and 

problem solvers by providing them with hands on learning experiences that will enable 

all students to achieve academic success and become lifelong learners.  

 

AcadeMir Charter Schools will follow the established Dade County Public Schools 

attendance policy in regard to excused class absences as defined in School Board 

policy, 5200 – Attendance. If a student’s excuse for being absent does not  meet the 

criteria for excused absences set forth in the school board attendance policy for excused 

absences, or the parent(s) fails to report and explain the absence(s) within five days, the 

student’s absence will be considered unexcused. 

 

Truancy Intervention Program Compliance 

The Truancy Intervention Program Procedures Handbook is compiled each year by the 

Federal & State Compliance Office (FASCO) to provide relevant information on truancy 

laws, required actions, and recommended strategies to address students with patterns 

of nonattendance. The intent of the Truancy Intervention Program referral process is to 

identify students with patterns of nonattendance to provide escalating services that aim 

to reengage students and their families in the learning process for greater academic 

achievement. MDCPS Truancy Intervention Procedural Handbook. (Attachment C) 

Reducing chronic absenteeism is at the forefront of all student attendance policies. Being 

absent from school can generate achievement gaps that can translate into lower 

performance in standardized examinations and course failure. The intent of the Truancy 

Intervention Program referral process is to identify students with patterns of 

nonattendance to provide increasing levels services that aim to reengage students and 

their families in the learning process for greater academic achievement. 

 

 

 

AcadeMir  

Charter Schools 
Enhanced Outreach-

Truancy/Attendance of Students 

 2021 

http://www.leg.state.fl.us/statutes/index.cfm?mode=View%20Statutes&SubMenu=1&App_mode=Display_Statute&Search_String=1003.21&URL=1000-1099/1003/Sections/1003.21.html
http://api.dadeschools.net/WMSFiles/59/Truancy/Handbook/Truancy%20Compliance%20Program%20Procedures%20Handbook%202020-2021%20(Revised%2011.6.2020).pdf
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Truancy Procedures  

According to Florida Statute 1003.26, Enforcement of school attendance, if a student has 

had at least 5 unexcused absences within a calendar month, or ten (10) unexcused 

absences within a 90-calendar-day period, or absences for which reasons are unknown, 

districts must enforce school attendance for all students of compulsory school age. 

Truancy procedures are itemized below.  

1. The school principal is required to contact the parent to determine the reason for 

each unexcused absence for which the reason is unknown.  

2. If students accumulate five (5) unexcused absences within a calendar month, or 

ten (10) unexcused absences within 90 calendar days, or absences for which 

reasons are unknown, the classroom teacher is required to report to the principal 

the students with patterns of non-attendance. Escalating services to address the 

unexcused absences must be documented in the Student Case Management 

System (SCMS) in DSIS.  

3. The school principal, if no evidence that absences were authorized in alignment 

with district policies regarding attendance, must refer students with patterns of 

nonattendance to the school’s Truancy Child Study Team to determine the cause 

of the absences. If a pattern of non-attendance has developed, the TCST must 

schedule, at a mutually convenient time, an initial meeting with the parent to 

encourage regular school attendance. The Truancy Intervention Program – Parent 

Letter FM 6951 may be used to document notification of truancy to parent. 

*available in English, Spanish, and Haitian-Creole. 

4. The Truancy Child Study Team is comprised of principal, school counselor, school 

social worker, other school staff as appropriate, along with parent and student 

(optional). This team implements interventions to resolve non-attendance that 

may include: frequent attempts of communication between teacher and family; 

mentoring; counseling; tutoring; daily/weekly progress monitoring; evaluation for 

alternative programs; home visit by social worker; student schedule modification; 

attendance contract; psychological evaluation; referral to other district 

departments such as One Stop Center and The Parent Academy; and referral to 

outside social service agencies for family intervention.  

5. Once efforts to enforce school attendance have been exhausted, the child study 

team will complete the Truancy Intervention Program Referral FM 6007. During this 

process, parents are to be informed that a complaint of truancy will be filed with 

the Florida Department of Juvenile Justice (DJJ) through the referral to social 

service agencies for additional truancy diversion services, and to the Florida 

Department of Motor Vehicles for suspension of driving privileges, if student meets 

age requirement.  

6. The following 5 documents are to be included in the Truancy Referral:  

1.Truancy Intervention Program Referral FM 6007 signed by the child study team 

members, along with the parent; three members of the Truancy Child Study 

Committee are to sign the document if the parent is not present at the meeting. 
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2. Consent for Mutual Exchange of Information FM 6006 signed by the parent; if 

parent is not available for signature, the school principal must request verbal 

authorization from the parent and must sign the form to officiate the consent; 

*available in English, Spanish and Haitian-Creole  

3. Daily Attendance (PF-7) screen (summary page only);  

4. Student Record/Subjects (PF-1) screen(s) to document academic progress for 

current and, if applicable, previous year;  

5. Student Case Management System (PF-14) screen to display documentation of 

interventions for the current year and, if applicable, previous year.  

7. Although not to be submitted as part of the Truancy referral, it is imperative for the 

Truancy Child Study Team to implement, and document in the student’s 

cumulative folder and in the Student Case Management System (SCMS) in DSIS, 

all interventions employed to rectify attendance concerns. As provided below, 

the team may utilize the following forms to document efforts:  

a. the School Attendance Agreement FM 6952 to solidify attendance 

requirements between student, parent and school. *available in English, 

Spanish and Haitian-Creole. 

b. the Home Visit Form FM 5869 to record home visit/s; if no contact is 

made at the home, the visit should be noted and recorded on the form.  

c. the Student Progress Report FM 7245 for teachers to measure students’ 

progress.  

d. any other school site instrument that documents efforts made by the 

school to engage students and parents (i.e. telephone logs, emails).  

8. Staff at the school must document in DSIS escalating services for truancy. Prior to 

submitting the Truancy Intervention Program Referral, the following codes must be 

entered in the Student Case Management System (SCMS) in DSIS:  

       

 

 

 

 

 

9. Once the referrals are complete, they must be sent electronically, one (1) referral 

per email in PDF format, within the 15 – 25 unexcused absence timeline to 

Truancy@Dadeschools.net. A Truancy Referral Checklist is included in this 

handbook to assist in the submission of complete referrals for timely processing. 

The corresponding Truancy code is entered at FASCO within 72 hours of receipt of 

the Truancy referral.  

Code Description 

TL Truancy Letter to parent 

TM Truancy Child Study Team  

RT RT Referred to ATTD (FASCO)  

R3 Referred to DJJ/Truancy  



39 | P a g e  

 

 

Staff at FASCO is responsible for processing Truancy referrals. Truancy referrals are 

reviewed by staff for completeness and are submitted to the corresponding social 

service agency, based on the home school’s demography, if consent has been provided 

by the parent. All Truancy referral documents will be maintained in the student’s 

cumulative folder. Timely referral of students with patterns of non-attendance is essential 

for improved student achievement. All AcadeMir Charter Schools will be required to 

submit Truancy Intervention Program Referrals for students between the ages of 6-17, who 

have 15 unexcused absences within 90 calendar days, not to exceed 25 unexcused 

absences.  

Student 

Attendance 

Daily Attendance Procedures 

8:30am 

Face-to-Face Students: Teachers will be recording 

attendance in Pinnacle Gradebook. 

Remote Learning Students: Students will log into Google 

Meet session by 8:30am. 

9:00am 
All teachers must submit final attendance in Pinnacle 

Gradebook. 

9:30am 
Registrar will upload school attendance to DISIS and 

approve the batch to finalize the process. 

In order to monitor remote learning student engagement, weekly 

aggregate reports will be compiled using Google Suite Usage 

Reports and submission of completed instructional assignments.  

 

Students who are absent will be afforded the opportunity and 

flexibility to complete makeup work as needed. 

 

Should a student log in for remote learning after the attendance 

upload, a correction will be made by the attendance manager the 

following day.  Attendance corrections must be made both on the 

school’s platform (Pinnacle and Google form) and in DISIS. 

 

We will continue to monitor school attendance and ensure that a 

“good faith effort” is made to reach out to parents/guardians of 

those students who have not "checked in" online.    

 

Truancy 

Attendance of 

Students 

• Enhanced weekly monitoring of truant students will take place to 

ensure student enrollment and participation is happening daily. 

Truancy procedures will be followed if a student has at least: 

• 5 unexcused absences within a calendar month. 

• 10 unexcused absences within a 90 day calendar period. 

• 15 unexcused absences within a 90 day calendar period, with 

or without knowledge and consent of a student’s parent. 

 

• Administration will monitor daily and weekly attendance allowing 

for timely identification of truant students, communication with 

parents/guardians, and referral to student services as needed. 
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• Weekly Truancy Meetings will be held by the student service 

department and administration. 

 

• Attendance contracts will be established between the school 

and the parent(s)/guardian(s). Failure to adhere to contractual 

attendance agreement will result in Truancy Referral procedures. 

 

• Those students who are habitual truant students, having 

exceeded 15 unexcused absences, will be subject to school 

attendance statutory requirements and will be referred to Dade 

County Public Schools Truancy Intervention Program to the 

Federal and State compliance office, as Dade County Public 

schools works with two agencies for Truancy Diversion Services for 

at risk youth. 
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Professional Development 

In August, AcadeMir Charter Schools provided a series of training modules to 

our teachers and staff in order to help transition and prepare our teachers and 

staff on the innovative learning model which encompassed Brick and Mortar 

and Live Remote Learning in a synchronous delivery model of instruction. 

Teachers and staff participated in two weeks of professional development 

opportunities on various topics related to distance learning on the effective 

implementation of all instructional models, use of new technology tools, 

Distance Learning via Google for Education Suite, School-wide initiatives to 

Foster Student Achievement, Social Emotional Learning Strategies to engage all 

learners and Mental Health First Aid. 

 

Furthermore, teachers and staff have been receiving on going instructional 

support through the coaching cycles, weekly common planning opportunities 

and monthly administrative data chats. Administrators continue to conduct 

daily walkthroughs in the physical classroom as well as by joining Google 

classroom meets. These walkthroughs conducted are to ensure that the 

objectives for instruction are being met and teachers receive any additional 

support need to maximize teaching and learning. This classroom observation 

 

tool will be used to observe teachers, provide purposeful immediate feedback 

and to guide the support of instructional coaches. 

For teachers struggling with the innovative instructional model additional 

support will be provided through coaching cycles, mentor teachers and 

participation in visiting model classrooms. All and every effort will be made to 

ensure the support of all teachers, especially those classrooms where the data 

indicates that students are underperforming. In addition, new teachers are 

supported through the schools mentorship program. 

 

To continue the efforts established during the opening of schools AcadeMir 

Charter Schools will participate in professional development opportunities on 

 

 

 

AcadeMir  

Charter Schools 

Professional Development 

 2021 
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Charter School West two Professional Development Days January 22, 2021 and 

March 26, 2021 to ensure effective implementation of all instructional models. 

All professional development opportunities offered for Spring 2021 will be 

developed with an ongoing, intensive and comprehensive design with the goal 

of continued education for all educators to improve their effectiveness in 

maximizing student engagement and overall academic success in all learning 

modalities. In addition, the professional development opportunities will address 

the specific needs of struggling students, use of data to drive instruction, 

interventions, tutoring, and extended learning opportunities. 

 

 

Professional 

Development 

Academir Charter School West will offer professional development 

opportunities for leaders, teachers and support staff that supports 

delivery of instruction in all modalities. These professional 

development offerings are specifically designed to ensure that 

teachers and support staff are fully prepared to support the 

intervention needs of students in both brick-and-mortar and live 

remote-learning models.  

 

All professional development opportunities offered for Spring 2021 

will be developed with an ongoing, intensive and comprehensive 

design with the goal of continued education for all educators to 

improve their effectiveness in maximizing student engagement and 

overall academic success in all learning modalities. In addition, the 

professional development opportunities will address the specific 

needs of struggling students, interventions, tutoring, and extended 

learning opportunities. 

 

In-House Professional Development Opportunities 

Date Title Description 

J
a

n
u

a
ry

 2
2
, 
2

0
2
1

 Integration of 

Innovative 

Instructional 

Strategies to 

Maximize Student 

Engagement and 

Achievement 

The teachers of ACSW will engage in 

continued instructional support about 

new and innovative ways to promote 

student engagement through the 

virtual learning process and including 

linked curriculum platforms to their 

current Google Classrooms. Teachers 

will identify how the Google Suite can 

support their instructional approach to 

meet the needs of all 21st Century 

Learners and maximize student 

achievement. 
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M
a

rc
h

  
2
6
, 

2
0
2

1
 

Implementation 

of Innovative 

Instructional 

Strategies for 

Continued 

Student Success 

The teachers of ACSW will identify 

research-based instructional strategies 

to improve student achievement 

through the use of Google for 

Education Suite and digital curriculum 

platforms. Teachers will identify and 

apply new and innovative instructional 

strategies to meet the needs of 21st 

Century Learners and align curriculum 

and instruction to grade-level 

standards. 

 

N
o

v
e

m
b

e
r 

1
9
, 
2

0
2
0

- 
M

a
y

 1
3
, 
2

0
2
1

 (
Th

u
rs

d
a

y
s)

 

Transitioning from 

S.T.E.M. to 

S.T.E.A.M. 

Education at 

ACSW (Part 1) 

The purpose of this Professional Learning 

Community (PLC) is to obtain a 

common school-wide goal of 

transitioning from S.T.E.M. to S.T.E.A.M. 

achievement by incorporating the arts 

through the cross-curricular integration 

of S.T.E.A.M. education as an 

enrichment opportunity. Through this 

PLC, teachers will engage in 

collaborative discussions, with the intent 

of exploring solutions for successful 

integration of innovative and effective 

cross-curricular S.T.E.A.M. educational 

strategies for enrichment. These 

discussions will take place as a result of 

the research and information gained 

which will facilitate the course of action 

and school-wide initiatives that will 

ensure proper implementation of 

S.T.E.A.M. The intent is to develop a 

school-wide plan to effectively 

integrate 21st century learning and 

S.T.E.A.M. connections promoting 

student centered instructional 

approaches and enrichment, while 

encouraging a culture of S.T.E.A.M. 

among ACSW’s teachers, students, and 

parents. In turn, the PLC will build, 

support, and maintain an environment 

of learning and learners dedicated to 

maximizing the quality of enrichment 

S.T.E.A.M. education offered at ACSW. 
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Additional District PD Opportunities: Additional District professional 

development opportunities offered to charter schoolteachers 

include: 

• ASCD PD In Focus 

• Professional Learning Support Team Virtual Professional 

Development Cafés 

• Professional Learning Support Team Virtual Professional 

Development Cafés Office Hours 

• 2020 Professional Learning Support Team Sessions 

• Teacher LEADership Academy 

• Endorsement Courses: 

• Reading 

• Gifted 

• ESOL 

• Autism 

• Professional Growth/Mentoring: 

• Clinical Supervision 

• New Teachers Mentoring and Induction for Core Learning 

Sessions  

 

* If Professional development cannot be held in person, they will be 

conducted virtually via Google Meets and/or webinars. 

 
 


